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Concept of Life Long Learning 

Use of the term ‘Lifelong Learning’ can be traced back to 1920s, used by 

Yeaxlee (1921) and Lindeman (1926) but was popularized by the work of UNESCO 

(Fauré et al., 1972). 

The preamble of “Learning to Be: The World of Education Today and Tomorrow” 

states:  

Every individual must be in a position to keep learning throughout his life. The idea of 

lifelong education is the keystone of the learning society. The lifelong concept covers all 

aspects of education, embracing everything in it, with the whole being more than the sum of 

its parts. There is no such thing as a separate “permanent” part of education which is not 

lifelong.  

 1996 was the European Year of Lifelong Learning  

The Delors’ Report “Learning: The Treasure Within” (1996) of UNESCO declared 

lifelong learning as the paradigm for all education and presented an integrated 

policy framework approach and identified four pillars enabling individual 

development: learning to do, learning to be, learning to know, and learning to live together.  

In 1997, the fifth International Conference on Adult Education (CONFINTEA V), 

held at Hamburg, Germany, further clarified the term by stating that the concept of 

lifelong learning referred to learning that occurs during the entire course of life, 

whereas adult learning refers solely to adulthood. The Hamburg Declaration on the 

Right to Learn  

 

 



The Hamburg Declaration on the Right to Learn  

“Adult learning encompasses both formal and continuing education, non-formal learning 

and the spectrum of informal and incidental learning available in a multi-cultural learning 

society, where theory- and practice-based approaches are recognized.  

It is essential that the recognition of the right to education throughout life should be 

accompanied by measures to create the conditions required to exercise this right”  

· It is necessary to develop a vision for lifelong learning, based on extensive 

consultation, information sharing, dialogue and participation, as the basis of the 

development of a multi-sectoral policy framework specifying priorities, strategies 

and Institutional support.  

· The existing policies on literacy, non-formal adult education and basic 

education need to be reviewed and recast in the context of lifelong learning.  

Lifelong learning perspective should be incorporated in the National EFA action 

plans as a part of the Dakar framework of Action.  

· Countries must include basic, childhood and adult literacy as a priority policy 

issue in tune with United Nations Literacy Decade planned for 2003-2012.  

The UNESCO Commission for Education, under Delors (1996), established the 

four pillars of learning:  

i. Learning to Know: which concerns developing one’s concentration, memory 

skills, and ability to think;  

ii. Learning to Do: which concerns personal competence in the field of 

occupational training;  

iii. Learning to Be: that education should contribute to every persons’ complete 

development; and  

iv. Learning to Live Together: this concentrates on reducing world violence, and 

raising awareness of the similarities and interdependence of all people.  

OECD (Organization for Economic Cooperation and Development) (1996) has 

identified four main features of lifelong learning concept:  

(i) A systematic view: This is the most distinguishing feature of Lifelong 

Learning- all competing approaches to education policy are sector-specific. The 

Lifelong Learning framework views the demand for, and the supply of, learning 



opportunities, as part of a connected system covering the whole life cycle and 

comprising all forms of formal and informal learning.  

(ii) Centrality of the learners: This requires a shift of attention from a supply-side 

of focus, for example, on formal institutional arrangements for learning, to the 

demand-side of meeting learner needs.  

(iii) Motivation to learn: This is an essential foundation for learning that 

continues throughout life. It requires attention to developing the capacity for 

“learning to learn” through self-paced and self-directed learning.  

(iv) Multiple objective of education policy: The lifecycle view recognizes the 

multiple goals of education, such as personal development, knowledge 

development, economic, social and cultural objectives- and that the priorities among 

these objectives may change over the course of an individuals’ lifetime. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

The Hyderabad Statement  

It was on Adult and Lifelong Learning held in Hyderabad, India, delegates from 

eighteen countries in the Asian region, between 8 and 10 April 2002, recognized the 

priority accorded to adult and lifelong learning in the Hamburg Declaration of 

CONFINTEA V.  

The delegates of the Hyderabad Statement on Adult and Lifelong Learning agreed 

and recommended:  



· To adopt lifelong learning for all countries as a horizon and as an active principle 

for shaping education and learning policies and programmes even in the smallest 

and poorest countries.  

· Countries in the region, while planning their educational System, must give utmost 

priority to co-existence, tolerance, living together, peace and democratic 

participation.  

It is necessary to develop a vision for lifelong learning, based on extensive 

consultation, information sharing, dialogue and participation, as the basis of the 

development of a multi-sectoral policy framework specifying priorities, strategies 

and Institutional support.  

· The existing policies on literacy, non-formal adult education and basic education 

need to be reviewed and recast in the context of lifelong learning.  

· Lifelong learning perspective should be incorporated in the National EFA action 

plans as a part of the Dakar framework of Action.  

· Countries must include basic, childhood and adult literacy as a priority policy issue 

in tune with United Nations Literacy Decade planned for 2003-2012.  

Adequate support structures and institutional capacity building should be given 

priority for creating nation-wide, lifelong Learning networks and arrangements 

which should be participatory, decentralized and adapted to local conditions and 

learner circumstances.  

· It is necessary to build a culture of quality reflected in the learning outcomes and 

the impact on peoples’ lives and well being. This requires periodical outcome and 

impact assessment with the use of credible and holistic indicators related to the 

Dakar goals  

Since ICTs can play a facilitative role in building learning communities, technology-

based community learning centres could become an important forum for promoting 

lifelong learning.  

· Civil society and NGOs should enhance their role in adult and lifelong learning as 

partners of the state which has a critical role to play in the development process.  

· The international development partners including UNESCO, international financial 

institutions, bilateral agencies and nongovernmental organizations should reassess 



and redirect their co-operation in the perspective of building capacities and 

institutional support for lifelong learning and creating learning societies.  

In 1975, the UNESCO Institute for Education (UIE) developed these characteristics to 

operationalize the lifelong education concept:  

1. The three basic terms upon which the meaning of the concept is based are life, 

lifelong and education.  

2. Education does not terminate at the end of formal schooling but is a lifelong 

process.  

3. Lifelong education is not confined to adult education but it encompasses and 

unifies all stages of education – pre-primary, primary, secondary and so forth. It thus 

seeks to view education in its totality.  

4. Lifelong education includes formal, non-formal and informal patterns of education.  

5. The home plays the first, most subtle and crucial role in initiating the process of 

lifelong learning. This process continues throughout the entire life-span of an 

individual through family learning.  

6. The community also plays an important role in the system of lifelong education 

from the time the child begins to interact with it. It continues its educative function 

both in professional and general areas throughout life.  

7. Institutions of education such as school, universities and training centers are 

important, but only as agencies for lifelong education. They no longer enjoy the 

monopoly of education and no longer exist in isolation from other educative 

agencies in their society.  

8. Lifelong education seeks continuity and articulation along its vertical or 

longitudinal dimension (vertical articulation).  

9. Lifelong education also seeks integration at its horizontal and depth dimensions at 

every stage in life (horizontal integration).  

10. Contrary to the elitist form of education, lifelong education is universal in 

character. It represents democratisation of education.  

11. Lifelong education is characterized by its flexibility and diversity in content, 

learning tools and techniques, and time of learning.  



12. Lifelong education is a dynamic approach to education which allows adaptation of 

materials and media of learning as and when new developments take place.  

13. Lifelong education allows alternative patterns and forms of acquiring education.  

14. Lifelong education has two broad components: general and professional. These 

components are not completely different from each other but are inter-related and 

interactive in nature.  

15. The adaptive and innovative functions of the individual and society are fulfilled 

through lifelong education.  

16. Lifelong education carries out a corrective function: to take care of the 

shortcomings of the existing system of education.  

17. The ultimate goal of lifelong education is to maintain and improve the quality of 

life.  

18. There are three major prerequisites for lifelong education, namely opportunity, 

motivation and educability.  

19. Lifelong education is an organising principle for all education.  

20. At the operational level, lifelong education provides a total system of all education.  

Lifelong Learning – it is embodied the concept of knowledge and learning that 

emphasized relevance; responsiveness; respect for dignity and integrity of all 

irrespective of age; gender; creed and colour; equality; socio-economic and political 

justice.  

Fauré et al. (1972, p.182) encapsulate that “Lifelong learning is the habit of 

continuously learning throughout life, a mode of behaviour….”  

FOUR DIMENSIONS 

Somtrakool (2002, p. 33) suggested that the lifelong learning approach should 

consider four dimensions which includes sources of knowledge, systems, target 

groups and contents 



 

The framework supports the following conclusions:  

1. There are many learning sources available and it is essential for everyone to 

develop themselves continuously as the key theme of lifelong learning is “anywhere 

and anytime” learning.   

 Learning whatever they like or are interested in can take place in many 

places, even at home, as long as a suitable place and appropriate learning 

atmosphere is available.  

 In particular, ICT gives people convenient access to information. Other 

sources are the home, community, and learning centres.  

2. Passing preliminary education is regarded as finishing study and completing 

learning, and the need for seeking further information or knowledge is ended and 

what is sometimes left is the individual interest.  

 The education system, including formal, non-formal, and informal education, 

needs to be flexible for learners.  Specifically, credits should be transferable within 

the same or between different types of education and educational institutions. The 

three education strands should provide opportunities for all people considering 

lifelong learning.  

3. Lifelong learning provides for various ages as reflected in these slogans “from 

cradle to grave” or “from womb to tomb”.  



Compulsory school is an introductory part of the learning life; it also provides 

foundations to further resources.  

The life after school is the longest span of our lives. Therefore the target group 

includes all ages such as children, youths, workers, and aging.  

OECD (Organization for Economic Cooperation and Development) 
  
It has determined the following aspects:   
 

i. Lifelong learning helps fully develop natural abilities.  

ii. Lifelong learning opens the mind.  

iii. Lifelong learning creates a curious and hungry mind.  

iv. Lifelong learning increases our vision.  

v. Lifelong learning makes the world a better place.  

vi. Lifelong learning helps us adapt to change.  

vii. Lifelong learning helps us find meaning in our lives.  

viii. Lifelong learning keeps us involved as active contributors to society.  

ix. Lifelong learning helps us make new friends and establish valuable 

relationships.  

x. Lifelong learning leads to an enriching life of self-fulfilment.  

INDIAN CONTEXT 

Although the term- “Adult Education” was first coined in the English language 

in 1851, the provisions for the education of adults were available since time 

immemorial (Hudson, 1851).  

In the Vedic period, education was imparted through word of mouth and was 

concentrated mostly among the upper classes. Self-study or Swadhyay was found to 

be occupying an important place. In the Upanishadic period, apart from philosophical 

education, skills also began to be imparted.  

The Dharmashastric period saw a good deal of development in Art, Literature, 

Mathematics, and Dramatics. Gurukulas and Ashramas were the centres of learning 

during this period. The Puranic period saw the large network of elementary schools 

with Maths. There were also Viharas—centres for higher learning which were 

residential universities; well known among them were Nalanda, Vikramshilla, 



Takshilla, OOdanthapuri and Jagadala. Epics like Ramayana, Mahabharata and other 

Purans were the main source of adult education. Mass education flourished through 

recitation and deliberation of these Purans.  

It may, however, be stated that the Gurukuls, Maths, Ashramas, Pathshala, 

Maktabas and Madrassa were not only educational centres for centre and adolescents 

but also for adults who could turn to the Guru for guidance and advice, and for 

getting the kind of education they needed.  

Besides learned discourse, entertainment as well as religious activities developed 

through Ramalilas, Bhagawat Tungis, Kirtans, dances, dramas, and theatres and so on. Folk 

culture, including folk stories and songs enriched and sustained the heritage of adult 

literature.  

The traditional knowledge and values flourished through public support and royal 

patronage. The Kathakars and Pravachaks played a key role in mass awakening and moral 

and social development of the people. 

Mountstuart Elphinstone who was the Governor of Bombay from 1819 to 1827 

was the first Provincial Governor to propose that the East India Company should try 

to spread education among the masses by encouraging indigenous institutions (Naik 

& Nurullah, 1974, p.103).  In 1845, Lieutenant-Governor Thomason of the North-

Western Province (of India) proposed the Thomason’s Plan and wrote that means of 

educating the people were “at the hands in the indigenous schools which are 

scattered over the face of the country. 

They established the Halkabandi or Circle schools for the special purpose to 

meeting the wants of the agricultural population. 

The Hunter’s Commission or the Indian Education Commission (1882) enquired 

into the working of the Education departments following the Wood’s Despatch 

(1854) and reported that:  

The main thrust of Adult Education in India during the 19"' Century revolved around 

basic literacy. Night schools were the key adult education institutions in British India. They 

were few and modelled after British Adult Schools and were mainly set up by the Christian 

missionaries, nationalist leaders, socio-religious organizations and intellectuals  



 

 

 

 

In Bombay, an extra allowance was given to teachers, conducting these schools. 

A night school attached to a mill or factory and having an average attendance of 

about 50 could get a grant of Rs. 100/-. In Bengal, the local boards were authorised 

to give fixed monthly grants’ (Dutta, 1986, p.27).  

‘M. Visveswaraya, Dewan of Mysore State, launched adult literacy programme 

in the period 1851-68 and about 70,000 literacy centres came into being. During the 

same period Dr. Walker established jail schools (about 70) in Bombay and other jails 

for teaching literacy to the prisoners’ (Mohanty, 1995, p.13).  

Of all the nineteenth century intellectuals, Swami Vivekananda’s ideas on adult 

education are noteworthy. Observing that the chief cause of India's ruin has been the 

monopolising of all the education by a handful of men, he stressed the need for 

spreading education among the masses.  



According to him the greater part of education to the poor should be given 

orally and in vernacular languages. To quote Swami Vivekananda, “education is not 

the amount of information that is put into brain and runs riot there, undigested all 

your life. We must have life-building, man making, character-making assimilation of 

ideas.” (Advaita Ashram, 1990).  

The British Government however took little interest in adult education till 1917. 

The Swadeshi Movement provided impetus to the development of adult education. 

Gandhiji emphasized on making primary schools the centre of adult education and 

started the work of educating the illiterates through night schools in the social 

service programme (Lal & Sinha, 2013, p.153).  

According to Kochhar REPORT in Punjab, “By the end of 1922, there were as 

many as 630 adult education centres with 17,776 adults. 

Under the Government of India Act, 1935, adult education was considered as a 

definite responsibility of the government. In 1937 when the Congress Ministries 

came to power in the most of the provinces, the adult literacy programme got 

premium and Mass Literacy Committees were formed with official and non-official 

members  

In the state of Jammu & Kashmir, an Educational Re-organisation Committee set 

in 1938, recommended the provision of adult education opportunities for the masses 

and in October, the adult education scheme was launched  

Central Advisory Board of Education (CABE) in its fourth meeting in 1938 set up 

an Adult Education Committee under the Chairmanship of Dr Syed Mahmud. The 

Committee in its report to CABE not only emphasized the adult literacy programme, 

but also recommended for training of literacy teachers, motivation of adults, use of 

audio-visual aids, special efforts for retention of literacy and continuing education  

The All India National Education Conference held on the occasion of the Silver 

Jubilee celebration of the ‘Marwari Shiksha Mandal’ on 22-23 October 1937 in Wardha 

resulted to the development of ‘Wardha Scheme of Education’ or ‘Buniyadi Talim’ or 

‘Buniyadi Shiksha’ or ‘Basic Education’  

In order to give a final shape to the resolutions passed in the All India National 

Education Conference, Wardha, a committee was formed under the chairmanship of 



Dr Zakir Hussain (generally referred as Zakir Husain Committee) and submitted its 

reports in two parts—first part in 1937 December and second part in April 1938 (Lal 

& Sinha, 2013,p.156).  

The report stated that for making basic education useful and effective, it is 

necessary to start from the education of the parents and the community. In this way 

it is to be connected with the masses. Only the educated citizens can guide their 

children into proper channels  

It started a separate department in adult education, known as Department of 

Education and Development (Dutta, 1986, p.49). By 1941-42, 29 Jamia centres were 

working with an enrolment of 652. Shri Shafiqur Rehman Kidwai was the first 

Director of the department and his pioneering role has been recognised by naming 

the headquarters of the Indian Adult Education Association under him  

The Second All India Adult Education Conference was held in 1939 at Bhagalpur 

under the Chairmanship of Dr Rustam P. Masani and decided to establish the Indian 

Adult Education Association. The Indian Adult Education Association (IAEA) was 

formed in the same year and provided a forum for the workers and functionaries in 

the field to bring awareness and sorting out the problems faced in making adult 

education in the country  

In Uttar Pradesh, adult literacy was carried on at the beginning of 1937-42 period by the 

Rural Development Department which was created with the object of improving the moral 

and material condition of the villagers. In 1938, a new department known as Education 

Expansion Department was created and the Education  

Scheme was inaugurated on July 15, 1939 and till March 1942 it made more than 7.25 

lakh adults literate…. The literacy propaganda also attracted some students to give their time 

to literacy work. They were requested to promote ‘No Thumb Impression’. In 1941-41, the 

students succeeded in teaching nearly 64,000 adults to sign their names. During 1939-42, 

about 6,50,000 persons were made literate”. 

Central Advisory Board of Education (CABE) in 1944 prepared an educational 

plan for India (referred to as Sargent Plan) and suggested that “adult education 

should be organized for the illiterate children, youths and adults in the age group of 

10 to 40 years. 



1. The responsibility to organise adult education should be of the State 

Governments.  

2. The objective of adult education should not only be to make the illiterate 

adults literate but also be to provide practical and vocational knowledge and skills to 

them.  

3. The programme of adult education should be according to the regional needs 

and requirements.  

4. Separate adult education centres should be established for the illiterate boys 

and girls in the age group 10 to 16 years.  

5. The adult education centres for the illiterate males and females in the age 

group 17 to 40 years may be the same.  

6. Initially the buildings of primary schools and health centres should be used as 

the adult education centres; later on they may be expanded as per the need.  

7. A minimum of 1 year should be the duration of adult education.  

8. Not more than 25 adults should be included at a time in any centre.  

9. Audio-Visual aids should be used to make the adult education programme 

interesting.  

10. To make adult education effective, library and reading room facilities should 

be made available at every adult education centre.  

THE POST-INDEPENDENCE ERA  

The post-independence era saw the gradual emergence of the broader concept of 

adult education. To begin with, the broad framework was laid at the Fifth National 

Conference of IAEA held at Rewa from December 29 to 31, 1947. The Conference 

reflected the new milieu that independence has created and its impact on the adult 

education movement. The resolution passed in the Conference state:  

An International Seminar of South East Asian Countries was held at Mysore in 

1949 and the theme for deliberation was “Adult Education for Community Action”.  

This concept was further developed by Maulana Abul Kalam Azad, the then 

Education Minister, who termed it as ‘Social Education’. It was his view that the 

programme of adult education which was mostly confined to the removal of 



illiteracy should be invested with a wider objective of making adults responsible 

citizens in the new emerging society.  

Within the University set-up, the first formal attempt to set up a full-fledged 

Department of Adult Education was made by University of Delhi in 1950,  

During the first Five Year Plan (1951-56), 65 lakh adults were enrolled in literacy 

classes run by the State Education department and 12 lakh in classes run by the 

Development Departments in various blocks. Out of these, 35 lakh were reported to 

have been made literate (Dutta, 1986, pp.61-62).  

Another break-through which occurred was the use of Radio for Education. A 

pilot scheme to assess the interest of villagers in broadcasting was launched by All 

India Radio (AIR) on the 19th February 1956 at Hadpsar near Poona.  

An important step in the field of Adult Education was the establishment of the 

National Fundamental Education Centre (NFEC) in 1956, the precursor of the 

present Directorate of Adult Education. NFEC started working actually in March 

1958 and the first batch of District Social Education Organisers (DSEOs) started its 

training in April 1958  

Directorate of Adult Education originated from National Fundamental 

Education Centre (NFEC) and made the part of the National Institute of Education 

under the NCERT in 1961  

National Education Commission (or Kothari Commission), 1964-66 took the 

adult education in a very broad sense and presented a very extensive plan for it. The 

commission proposed four programmes—  

1. To educate illiterate adults.  

2. To sustain the literacy of the literate adults.  

3. To provide opportunities for further education to the semiliterate adults.  

4. To continuously increase the knowledge and skills of the educated adults and 

to organise continuing education for them.  

The Kothari Commission also suggested that ‘National Board of Adult 

Education’ should be formed at the Centre and ‘State Board of Adult Education’ 

should be established in each province, which should be responsible for the 

implementation of the programmes prepared by the National Board of Adult 



Education. Further, the commission also advised that ‘Adult Education Committees’ 

should be formed at the district and village levels.  

The National Education Policy (NPE), 1986 was declared in May, 1986 and in 

November 1986 its Plan of Action was declared. This Plan of Action is divided into 

24 parts (Lal & Sinha, 2013, p.263). Part XVI is devoted to adult education.  

The establishment of Open Universities was declared in the National Education 

Policy, 1986 and accordingly the Indira Gandhi National Open University (IGNOU) 

was established in Delhi (Lal & Sinha, 2013, p.271). At the same time sixteen other 

open universities have also been established in the country (Lal & Sinha, 2013, 

p.271).  

In pursuance of the mandate of the NPE (1986) that the National Literacy 

Mission (NLM) was launched on 05th May 1988 as a societal and technological 

mission with the objective of imparting functional literacy to 80 million adult 

illiterates in the age group 15-25 years by 1995 (Ministry of Human Resource 

Development, 1988). The NLM assigned priority to eradicate illiteracy among 

women, scheduled castes and scheduled tribes and other disadvantaged groups 

through mass mobilisation and support of the wider sections of society. 

The launching of National Literacy Mission in 1988, and the subsequent 

emergence of Total Literacy Campaigns in different parts of India, led to the 

emergence of the concept of developmental literacy which included the components 

of self-reliance in basic literacy and numeracy, social awareness, acquisition of 

relevant skills and imbibing the values of national integration, conservation of 

environment and gender equity. 

Ram Murti Review Committee (1990) in its report Towards an Enlightened and 

Humane Society observed that the adult education programmes were not being 

implemented earnestly. It therefore suggested that -  

(1) The responsibility of adult education should lie upon the education 

department of Ministry of Human Resource and Development, Ministry of Village 

Development and Ministry of Labour.  

(2) National Literacy Mission (NLM) and Mahila Samakhya should be used for 

giving momentum to adult education.  



(3) The basis of adult education should be the developmental needs of the adults.  

(4) In all adult education programmes, the most emphasis should be given upon 

the development of vocational skills of the adults.  

(5) Adult education should be run continuously in the form of continuing 

education.  

Unit – 2 – Western and Indian Thinkers 

Frank Lau Bach – an apostle to the illiterates 

Introduction   

Frank Charles Laubach (1884-1970) was the leading pioneer of the contemporary 

adult literacy movement. Through his efforts as an educator, communicator and 

organizer, millions of poor and disenfranchised people around the world were 

empowered to improve their lives through literacy.  

His Services  

In 1930, Dr. Laubach was a missionary among the Maranao people of the 

Philippines. He was deeply concerned about the overwhelming poverty and 

injustice they suffered, and became convinced that the ability to read and write was 

essential for them to begin to solve their problems.  

Using a basic instructional approach, Dr. Laubach found that even the most 

impoverished people could gain control of the written and spoken word. He 

discovered the potential of volunteers, as newly-literate Maranaos taught adult 

learners through a one-to-one instructional program that became known as "Each 

One Teach One." Dr. Laubach also demonstrated that literacy is an effective means 

for positive community mobilization and change.  

Over the next forty years, Dr. Laubach visited 103 countries in an effort to bring 

literacy to the "silent billion." His teams of visiting and local literacy workers 

tirelessly field-tested teaching materials and techniques in the search for effective 

methods of teaching illiterate adults.  

A prolific writer and accomplished speaker, he wrote forty books on prayer, literacy, 

justice and world peace, and inspired congregations and community groups across 

the United States with his vision of a better world.  

Ivan Illich 



A critical pedagogist, Ivan Illich (1926-2002) was concerned with the ways in 

which education as provided by schooling perpetuated and even legitimized 

social injustice and inequity. In 1971, Illich published one of his most famous 

books, Deschooling Society. Considered radical and extremely revolutionary 

at the time, it called for the disestablishment of schools (i.e., from early 

childhood through to university) as the chief mandating institutions for the 

process of education. 

Illich’s concern was that institutionalized education merely prepared individuals for 

specific vocations within the burgeoning industrialized economy of the 1960-70s, not 

for a meaningful life. The production-line processes, hierarchical and rigid 

structures, and explicit itemized curricula that comprised schooling at the time 

aimed to create dependent moulded citizens for an employment niche within 

industrialized society (Illich, 1973). Critically, he was not opposed to learning and 

understanding but considered that the education provided by schooling devalued 

cultural and individual differences creating greater class division and social inequity 

(Illich, 1971). 

With epistemological views aligned most closely to Marxist philosophies, 

knowledge for Illich was a “function of active engagement in real situations” (Bowen 

& Hobson, 1987, p.391). This conception of education was embedded around a 

village model of existence whereby everyday activities were learning opportunities 

that benefitted not just the individual but also the social collective. Learning did not 

require a certified teacher but was the product of an individual’s curiosity, alertness, 

and engagement in a range of activities and interactions with others in the 

community. Not surprisingly, this view conflicted with what Illich observed globally 

where the formalization of education within schools and universities resulted in the 

compartmentalization of knowledge into packages (termed commodities) for 

dissemination to students at specified times often culminating in knowledge that 

was meaningless and irrelevant to the learner. As such this knowledge benefitted 

neither the individual nor society. 

Paulo Freire’s Pedagogy of the Oppressed 



Paulo Freire’s Pedagogy of the Oppressed was written by him as to eliminate 

poverty. Of course, the book is a product of its time and contexts. Freire’s work 

is engrained in the tangible social, economic and cultural authenticity of 1960s 

Latin America. This was a certainty marked by, above all else, scarcity and 

oppression. As many as 80% of the population of Latin America were living in 

conditions of dire poverty. This was the overwhelming reality that any book 

purporting to describe and contribute to social understanding had to confront.  

In fact, the book is a resounding entreaty of the necessity (both empirical 

and normative) for human freedom. Throughout the text, Freire contrasts 

oppression and liberation. These are the two polarities of the human existential 

condition. On the one hand, the poor are oppressed by virtue of their poverty 

and are unable to be themselves as free, human subjects. Yet they may accept 

this situation as fated or unalterable. They may even fear freedom because it 

carries risk and the potential for conflict. 

Dr. Zakir Hussin 

“All work is not educative. It is educative only when it is preceded by mental 

effort….. Only that work is genuinely educative which serves some value, 

higher than our selfish ends, and to which we are devoted. He who works for his 

own ends may become skilled; he does not become educated….” 

Another school of thought he propounded and fervently advocated for 

was Principle of Social Orientation. He developed this philosophy from the 

influence of great german educator George Kerschensteiner. The 

‘correspondence’ between the growing powers of the individual mind and the 

totality of the cultural goods which Kerschensteiner advocates as the basis of 

any educational process presuppose a social setting. Spiritual regeneration of 

the man which Dr. Hussain emphasizes so much could never be imagined in a 

social vacuum. Isolated development is no development.  

The growing child undergoing the process of education must grow and 

flourish in the service of others and in mutually shared work. In the language of 



Dr. Zakir Hussain himself, “Only the shared experience of such work can 

establish habits of thought and action which can keep the subjective individual 

urges of a free democratic environment within their legitimate framework and 

prevent their degeneration into disruptive social forces. Only such work can 

make equality and fraternity real experienced values. Only in such work does 

social responsibility become more than a phrase.” 

These two principles were well imbibed in all the actions of Dr. Zakir 

Hussain whenever he pleads for an educational system which should seek to 

transform our educational institutions, from the elementary school to the 

university, from places of passive receptivity to those of spontaneous activity, 

from places of collecting and forgetting information to places of the discovery 

of knowledge and its use, from seats of theoretical intellectual one sidedness to 

those of practical human many sidedness, from places of individual selfishness 

to those of devotion to social ends. 

Unit – 3: Creation of Right Life orientation by constructive learning 
Constructivist learning, Environment movements in India and in abroad 
for healthy life, Learning Social Exclusion, Dalit Movement and its 
developments, Rural Life, Women development. 

 
Definitions for constructivism in education 

"It is assumed that learners have to construct their own knowledge individually and 

collectively. Each learner has a tool kit of concepts and skills with which he or she must 

construct knowledge to solve problems presented by the environment. The role of the 

community, other learners and teacher is to provide the setting, pose the challenges, and 

offer the support that will encourage mathematical construction.“Jones MJ, Araje LB 

(2002). 

Dagar V, Yadav A (2016) "Constructivists allege that it is we who constitute or construct, 

on  the basis of our theorizing or experience, the allegedly unobservable items 

postulated in our theories." 

The father of social constructivism, Vygotsky views the origin of knowledge 

construction as being the social intersection of people, interactions that involve sharing, 

comparing and debating among learners and mentors.  



Through a highly interactive process, the social milieu of learning is accorded centre 

stage and learners both refine their own meanings and help others find meaning.  

In this way knowledge is mutually built. This view is a direct reflection of Vygotsky’s 

sociocultural theory of learning, which accentuates the supportive guidance of mentors 

as they enable the apprentice learner to achieve successively more complex skill, 

understanding, and ultimately independent competence. 

Constructivist Learning Strategies - Dagar V, Yadav A (2016) 

The constructivist learning strategies can be developed using principles of social 

constructivism to improve academic achievement, high order thinking skills and social 

and emotional skills of the students. The constructivist environment in a classroom can 

be created by adopting the following: 

Provide experience with the knowledge construction process  

The teacher presents a topic to the learners and guides them to explore the topic through 

experimentation. The learners are encouraged to frame a research question and teacher 

helps them to answer the research question framed by them through scaffolding. 

Experience in and appreciation for multiple perspectives  

All learners are distinct from each other in their way of thinking and so the need arises 

to look at a problem from multiple perspectives and provide the opportunities to 

learners to experiment and discuss their alternative ways of thinking. Here, the students 

are encouraged to work in groups. Finally, all the groups can share their opinions on the 

topic with each other. 

Provide social and emotional learning 

The social and emotional aspects of learning will be taught to the students in an 

integrated manner. The five aspects of social and emotional learning which could be 

covered in the teaching are as follows: self-awareness, managing feelings, motivation, 

empathy and social skills. 

Use multiple modes of representation 

The multiple modes of representation also assist the goal of experiencing multiple 

perspectives. Use of multiple media to enrich the learning environment provides the 

learners to view the topic being discussed in the class from multiple dimensions. 

The teacher should prepare a list of media available and supporting the topic. The 

teacher should also decide the use of media in supporting the authentic nature of the 

task. 



A combination of the following learning strategies can be used by the teachers to create 

constructivist learning environment: 

• Use of multimedia/teaching aids 

• Scaffolding 

• Case studies 

• Role playing 

• Story telling 

• Group discussions/Group activities (reciprocal Learning). 

• Probing questions 

• Project based learning 

• Use of learning strategies for social and emotional learning of students 

The teacher can follow the under mentioned learning design while conducting 

group work or in general Situation: A situation will be presented to the students to work 

upon. 

Bridge: The teacher tries to know the existing knowledge level of the students 

and tries to find out the gap in the existing level and the level where they should reach 

at the end of discussion. This is carried out with the help of suitable questions and 

activities. 

Grouping: The students are then divided into groups to explore the problem 

presented in their own perspective. Here the students of varying perspectives will be 

included in a group. 

Questions: The teacher may adopt the strategy of probing questions to assist 

them move towards their goal. 

Exhibit: The students are expected to exhibit or explain their understandings 

regarding the topic to other students. 

Reflections: Students present their reflections on the entire process of building 

understanding of the topic.  

Further, the pedagogical goals determined to construct a constructivist learning 

environment are as follows: 

• Provide learning experience with the knowledge construction process. 

• Provide learning experience in and appreciation for multiple perspectives. 

• Embed learning in realistic and relevant contexts. 



• Encourage ownership and voice in the learning process. 

• Embed learning in social experience. 

• Encourage the use of multiple modes of representation. 

• Encourage self-awareness of the knowledge construction process. 

Constructivism, an epistemological view of knowledge acquisition emphasizes on four 

aspects:  

1) knowledge construction rather than knowledge transmission and the recording 

of information conveyed by others,  

2) new learning builds on prior knowledge,  

3) learning is enhanced by social interaction and  

4) Meaningful learning develops through authentic tasks. The role of the learner is 

conceived as one of building and transforming knowledge James M, Applefield 

R, Mahnaz M (2001) 

ENVIRONMENTAL MOVEMENTS 

The Environmental movements of various countries of the world have emerged 

due to different reasons. The important reason for emergence of environmental 

movements in India is due to different states has control over natural resources. 

Regarding to the environmental movements in the world there are two different 

pictures.  

The basic issue of the environmental movements in the northern region of the 

earth is quality of life where as the environment movements in the southern region of 

the earth arise due to some other reasons such as due to conflicts for controlling of 

natural resources and many more. The significant characteristic of environmental 

movements in India is that they have mainly involved the tribal women, the poor and 

disadvantaged masses especially those peoples live in forest regions who have been 

directly affected by or are victims of environmental degradation. 

There are some good examples of these kinds of movements like Bishnoi 

movement (1700’s), Chipko movement (1973), Narmada Bachao Andholan (1985), Silent 

Valley movement (1978), Jungle Bachao Andholan (1982), Appiko movement (1983), 

Tehri Dam Conflict (1990’s) etc. 

1. Bishnoi Movement 



It was started in 400 years ago by a Sage known as Sombaji. in Rajasthan, a large 

number of trees are still worshiped by devotees. People resisted the cutting of such tree 

& advocated movement against deforestation. This movement was the first of its kind to 

have developed the strategy of hugging or embracing the trees for their protection 

spontaneously. 

Objectives of Movement 

To conserve bio-diversity of the area so as to ensure a health Eco –friendly social 

life for the community. 

To promoting personal hygiene and maintaining good basic health, healthy social 

behavior. 

To defend against the cutting of such trees and advocated movement against 

deforestation. 

To preserve bio-diversity and encourage good animal husbandry. 

Origin of the Bishnois 

The sect Bishnoism was founded by Guru Jambheshwar. He had laid down 29 

principles to be followed by the sect. Bish means 20 and noi means 9. 

Thus, Bishnoi translates as Twenty-nine. Those who follow from their heart of 29 

principles will be called ‘BISHNOI’. The Bishnoi is a non-violent community of nature 

worshippers of in western India especially in Rajasthan. 

Principles of Bishnoism 

The Bishnoism was founded in year of 1485 by Guru Jambheshwar, who was 

born in 1451. He announced a set of 29 tenets, from which the name Bishnoi is derived 

(Bish means  twenty, Noi means nine). His spiritual name was Jambhaji. Of his 29 tenets, 

ten are directed towards personal hygiene and maintaining good basic health, nine for 

healthy social behaviour, four tenets to the worship of God, andsix tenets have been 

prescribed to preserve bio-diversity and encourage good animal husbandry. 

Of the 6 tenets that focus on protecting nature, the two most profound ones are: 

Jeev Daya Palani – Be compassionate to all living beings. Runkh Lila Nahi Ghave – Do 

not cut green trees. The principles were not only tailored to conserve bio-diversity of the 

area but also ensured eco-friendly social life.  

For modern societies it is unbelievable to find that Bishnoi women feed milk to 

the babies of the black deer with their breast caring for them as their own children. It 



determined the adherence of Bishnois to such values that has helped them survive and 

ensure the survival of the fragile desert ecosystem. 

The people were a party of men sent by Maharaja Abhay Singh, the ruler of the 

kingdom of Jodhpur in the Marwar region, who wanted to fall green Khejri trees to burn 

lime for the construction of the Maharaja's new palace. Since there was a lot of greenery 

in the Bishnoi villages even in the middle of the Thar Desert, the king ordered his men 

to get the wood by cutting The Khejri trees.  

Amrita Devi decided to literally hug the trees, and encouraged others to do so 

too, proclaiming: “A chopped head is cheaper than a felled tree.” Bishnois from Khejri 

and nearby villages came to the forest and embraced the trees one by one to protect 

them from being cut down. As each villager hugged a tree, refusing to let go, they were 

beheaded by the soldiers. This voluntary martyrdom continued until 363 Bishnoi 

villagers were killed in the name of the sacred Khejarli forest 

2. Chipko Movement 

Year: 1973 

Place: In Chamoli district and later at Tehri-Garhwal district of Uttarakhand. 

Leaders: Sundarlal Bahuguna, Gaura Devi, Sudesha Devi, Bachni Devi, Chandi Prasad 

Bhatt, Govind Singh Rawat, Dhoom Singh Negi, Shamsher Singh Bisht and Ghanasyam 

Raturi. 

Aim: The main objective was to protect the trees on the Himalayan slopes from the axes 

of contractors of the forest. 

The women of Advani village of Tehri- Garhwal tied the sacred thread around trunks of 

trees and they hugged the trees, hence it was called ‘Chipko Movement’ or ‘hug the tree 

movement’. The main demand of the people in these protests was that the benefits of the 

forests (especially the right to fodder)  should go to local people.  

The Chipko movement gathered momentum in 1978 when the women faced police 

firings and other tortures. The then state Chief Minister, Hemwati Nandan Bahuguna set 

up a committee to look into the matter, which eventually ruled in favor of the villagers. 

This became a turning point in the history of eco-development struggles in the region 

and around the world. 

3. Save Silent Valley Movement 

Year: 1978 



Place: Silent Valley, an evergreen tropical forest in the Palakkad district of Kerala, India. 

Leaders: The Kerala Sastra Sahitya Parishad (KSSP) an NGO, and the poet-activist 

Sughathakumari played an important role in the Silent Valley protests. 

Aim: In order to protect the Silent Valley, the moist evergreen forest from being 

destroyed by a hydroelectric project.  

The Kerala State Electricity Board (KSEB) proposed a hydroelectric dam across the 

Kunthipuzha River that runs through Silent Valley. In February 1973, the Planning 

Commission approved the project at a cost of about Rs 25 crores. Many feared that the 

project would submerge 8.3 sq km of untouched moist evergreen forest.  

Several NGOs strongly opposed the project and urged the government to abandon it. In 

January 1981, bowing to unrelenting public pressure, Indira Gandhi declared that Silent 

Valley will be protected. In June 1983 the Center re-examined the issue through a 

commission chaired by Prof. M.G.K. Menon. In November 1983 the Silent Valley 

Hydroelectric Project was called off. 

4. Jungle Bachao Andholan 

Year: 1982 

Place: Singhbhum district of Bihar 

Leaders: The tribals of Singhbhum. 

Aim: Against governments decision to replace the natural sal forest with Teak. 

What was it all about: The tribals of Singhbhum district of Bihar started the protest 

when the government decided to replace the natural sal forests with the highly-priced 

teak. 

This move was called by many as “Greed Game Political Populism”. Later this 

movement spread to Jharkhand and Orissa. 

5. Appiko Movement 

Year: 1983 

Place: Uttara Kannada and Shimoga districts of Karnataka State Leaders: Appiko’s 

greatest strengths lie in it being neither driven by a personality nor having been formally 

institutionalised. However, it does have a facilitator in Pandurang Hegde. He helped 

launch the movement in 1983. 

Aim: Against the felling and commercialization of natural forest and the ruin of ancient 

livelihood. 



What was it all about: It can be said that Appiko movement is the southern version of 

the Chipko movement. The Appiko Movement was locally known as “Appiko 

Chaluvali”. The locals embraced the trees which were to be cut by contractors of the 

forest department. The Appiko movement used various techniques to raise awareness 

such as foot marches in the interior forest, slide shows, folk dances, street plays etc. The 

second area of the movement’s work was to promote afforestation on denuded lands. 

The movement later focused on the rational use of ecosphere through introducing 

alternative energy resource to reduce pressure on the forest. The movement became a 

success. The current status of the project is – stopped. 

6. Narmada Bachao Andholan 

(NBA) 

Year: 1985 

Place: Narmada River, which flows through the states of Gujarat, Madhya Pradesh and 

Maharashtra. 

Leaders: Medha Patker, Baba Amte, adivasis, farmers, environmentalists and human 

rights activists. 

Aim: A social movement against a number of large dams being built across the 

Narmada River. 

The movement first started as a protest for not providing proper rehabilitation and 

resettlement for the people who have been displaced by the construction of Sardar 

Sarovar Dam.  

Later on, the movement turned its focus on the preservation of the environment and the 

eco-systems of the valley. Activists also demanded the height of the dam to be reduced 

to 88 m from the proposed height of 130m. World Bank withdrew from the project. 

The environmental issue was taken into court.  

In October 2000, the Supreme Court gave a judgment approving the construction of the 

Sardar Sarovar Dam with a condition that height of the dam could be raised to 90 m. 

This height is much higher than the 88 m which anti-dam activists demanded. Although 

not successful, as the dam could not be prevented, the NBA has created an anti-big dam 

opinion in India and outside. It questioned the paradigm of development. As a 

democratic movement, it followed the Gandhian way 100 per cent. 

7. Tehri Dam Conflict 

Year: 1990’s 



Place: Bhagirathi River near Tehri in Uttarakhand. 

Leaders: Sundarlal Bahuguna 

Aim: The protest was against the displacement of town inhabitants and environmental 

consequence of the weak ecosystem. 

Tehri dam attracted national attention in the 1980s and the 1990s. The major objections 

include, seismic sensitivity of the region, submergence of forest areas along with Tehri 

town etc. Despite the support from other prominent leaders like Sunderlal Bahuguna, 

the movement has failed to gather enough popular support at national as well as 

international levels. 

Constituent elements of the concept of social exclusion 

Definitions of ‘social exclusion are of the following: 

The groups at risk of being excluded: for example, Lenoir (1974) quoted in Silver 

(1994:532) wrote: ‘the excluded made up one tenth of the French population: the 

mentally and the physically handicapped, suicidal people, aged invalids, abused 

children, drug addicts, delinquents, single parents, multi-problem households, 

marginal, asocial persons, and other social misfits. 

Silver (1994: 541) notes that: ‘the literature says people may be excluded from: a 

livelihood; secure, permanent employment; earnings; property, credit or land; housing; 

the minimal or prevailing consumption level; education, skills and cultural capital; the 

benefits provided by the welfare state; citizenship and equality before the law; 

participation in the democratic process; public goods; the nation or the dominant race; 

the family and sociability; humane treatment, respect, personal fulfilment, 

understanding.  

The problems associated with social exclusion: for example, England’s Social 

Exclusion Unit (SEU’s) defined social exclusion as: 

‘a shorthand for what can happen when people or areas suffer from a 

combination of linked problems such as unemployment, poor skills, low incomes, poor 

housing, high crime environments, bad health and family breakdown’(SEU, 1997) 

The United Nations Development Programme (UNDP) is a strong advocate of a 

human rights-based approach to address social exclusion.  

At a recent virtual round table facilitated by the UNDP (UNDP, 2007a), it was 

argued that translating social exclusion as the UN non discrimination clause enables the 



concept to be grounded in international law applicable to the majority of states, and 

allows the necessary relationships between ‘duty bearers’ and ‘claim holders’ to be 

cultivated. From this perspective, social exclusion is understood to involve 

discrimination on the basis of social attributes and social identity 

1. The Solidarity paradigm 

The Solidarity paradigm is embedded in French Republican political ideology, 

and views exclusion as the breakdown of a social bond between the individual and 

society that is cultural and moral, rather than economic.  

It draws on Durkheimian social theory: ‘like deviance or anomie, exclusion both 

threatens and reinforces social cohesion’ (Silver 1994:542). More recent uses incorporate 

multicultural notions of how the basis of solidarity is reconfigured. 

2. The Specialization paradigm 

It typifies Anglo-American liberal thought about exclusion. It perceives social 

actors primarily as individuals, who are able to move freely across boundaries of 

horizontal social differentiation and economic divisions of labour. This paradigm holds 

that exclusion is a form of discrimination. This paradigm envisages the poverty as the 

cause of exclusion.  

3. The Monopoly paradigm  

It is influential on the European Left ideology like marxism, sees exclusion as the 

result of the formation of group monopolies, restricting access of outsiders to resources. 

‘Drawing heavily on Weber, and, to a lesser extent, Marx, it views the social order as 

coercive, imposed through a set of hierarchical power relations. In this social democratic 

or conflict theory, exclusion arises from the interplay of class, status and political power 

and serves the political interests of the rich. 

Social Exclusion of Adolescents in the Context of the Life Course  

In modern society, the disarray of socialization results from the social and 

cultural change which manifests itself as an increasing disintegration of social life, both 

in different fields of social life and in the whole of society. The traditional unifying social 

and cultural forces make way for new lifestyles, morals, and social structures, opening 

up mechanisms for social exclusion in the life course, thus impairing the possibilities for 

a harmonious social life. 

Reasons to consider social exclusion/inclusion 



There are reasons to consider social exclusion/inclusion regarding education, the 

labor market, and citizenship, and to see these as three key dimensions interconnecting 

with each other in individuals’ life courses.  

Therefore, it is relevant to pay attention primarily to the opportunities of young 

people for schooling, employment, and participation in a rapidly changing society. 

Educational dropout, unemployment, and social passivity are conceptualized as a 

failure in socialization and as manifestations of social exclusion in the context of the 

individual life course. 

In the social policy literature, this social order is often called an Institutional 

Social Policy Model, based on the following ideas  

 Principles of social security, equality, and justice  

  Comprehensive social support for all, according to people’s individual needs 

(“Need-based”) 

  Significant income transfers from rich to poor people (“Middle-class society”) 

  A comprehensive system of social benefits based on a Governmental National 

insurance system (“Institutionalized prevention of social and health problems”) 

  A wide-ranging systemof public welfare services based on people’s social rights 

(“Institutionalized welfare services”) 

  Extensive public welfare production 

Dalit movement in India 

Major Causes of the Dalit Movement  

The Dalit Movement is the result of the constant hatred being generated from centuries 

in their heart from the barbaric activities of the upper castes of India. Since Dalits were 

assigned the duties of serving the other three Varnas, that is all the non– Dalit, they were 

deprived of higher training of mind and were denied social-economic and political 

status.  

The division of labour led to the division of the labourers, based on inequality and 

exploitation. The caste system degenerated Dalit lives into pathogenic condition where 

occupations changed into castes. The higher castes of the society looked down upon the 

Shudras.  

It was a general belief that the Dalits are part of the lowest of low Varnas. Thus for 

centuries Dalits have been positioned at the bottom of the rigid Indian caste society. 



People from other castes, who considered themselves to be higher, believe that Dalits are 

impure by birth and that their touch or sheer presence could be polluting. Hence, they 

are assumed to be untouchable.  

Dalit Movement-The Struggle of the Submerged Communities  

The Dalits-the submerged communities of India, began their movement in India with 

their basic demand for equality because they struggle to combat inequality in society as 

having firm belief in the ideal of equality‘.  

The inhuman and barbaric practices committed against the Dalits, led them to protest 

against the caste –based hierarchical system of India, that has divided Indian society on 

the basis of caste (based on Varna system), class (Brahmin haves and non– Brahmin have 

not’s) and gender. The Dalit movement that gained momentum in the post-

independence period, have its roots in the Vedic period. It was to the Shramanic -

Brahmanic confrontation and then to the Mukti Movement  

Dalit Literary Movement  

New revolutionary songs, poems, stories, autobiographies were written by Dalit writers. 

All their feelings were bursting out in the form of writings. Writing is not simply 

writing, it is an act that reflect ones continuous fight against evil.  

It seemed as if the entire Dalit community found the space to break out their silence of 

thousand years. Such effective were the writings that each of its word had the capability 

to draw blood. The songs were sung in every village, poem and other writings were 

read by the entire community.  

 
UNIT-IV: Legislation linked Social development, vulnerable groups - Street Children, 
Bonded Labor; Gender Sensitization; Tribal wellbeing, Use of Technology and 
Innovations in Lifelong Learning. 
 

LEGISLATION LINKED SOCIAL DEVELOPMENT 
 

The United Nations General Assembly acknowledges that "the right to development is 

an inalienable human right." Three sets of rights have been given (Debi S. Saini, 1999) 

1. The first generation rights (i.e. the individual, civil and political rights);  

2. The second generation rights" (i.e. economic, social and cultural rights); and  

3. The third generation of solidarity rights (i.e. collective rights).  

The Indian legal system has multiple sources: legislative, judicial, quasi-judicial, 

customary, secular and religious. Some of the salient features of the Indian legal 



system include: guaranteeing certain fundamental freedoms and directives to the 

state by the Constitution as per Chapter IV. 

The key values and model of socio-economic development are laid down in Chapters III 

and IV of the Constitution, which are titled the Fundamental Rights, and the Directive 

Principles of State Policy respectively.  

Some of the important rights contained in Part III include: right to equality (Art. 14); 

prohibition of discrimination on grounds of religion, race, caste, sex or place of birth 

(Art. 15); equality of opportunity in matters of public employment (Art. 16);  

1. Primary school education system 

Article 26 of the Universal Declaration of Human Rights has recognized education as a 

basic human right.  

The State shall endeavour to provide, within a period of ten years from the 

commencement of this Constitution, for free and compulsory education for all children 

until they complete the age of fourteen years (Article 45) 

Article 46 of the Indian Constitution obliges the state to promote with special care the 

educational and economic interests of the weaker sections of the people and in 

particular those belonging to the Scheduled Castes and Scheduled Tribes (SC/ST).  

2. Untouchability 

The Scheduled Caste/Scheduled Tribe (Prevention of Atrocities) Act 1989. The Act 

confers civil rights on SC/ST and seeks to prevent atrocities on them the SC/ST Act 

defines atrocities. It is amazing that SC/ST are still subjected to various offences, 

indignities, humiliations by the upper castes and other castes. 

abolition of untouchability (Art. 17); protection of certain rights relating to association, 

assembly, trade, profession, etc. (Art. 19); prohibition of traffic in human beings and 

forced labour (Art. 23); prohibition of employment of children in factories, etc. (Art. 24); 

freedom of religion (Art 25); protection of interest of minorities (Art 29); remedies for 

enforcement of rights conferred by Part III (Art. 32).  

3. Social Stigma through Reservations for SC/ST 

Article 15 of the Constitution prohibits discrimination on grounds of religion, race, caste, 

sex or place of birth. Artcile 15 (3) exempts women and children from this provision, 

Article 15 (4) provides that special provisions can be made for SC/STs and OBCs in 



relation to job reservations. Article 16 envisages equality of opportunity in public 

employment. 

Article 17 of the Constitution declares that untouchability in any and every form has 

been abolished, and cannot be practiced in any part of the country. Its practice is 

punishable by law. 

Article 341 (1) of the Constitution authorizes the President of India to specify, after 

consultation with various castes, races or tribes or groups belong to the scheduled 

castes, as to which castes can be included in this category. 

Article 46 talks about promotion of educational and economic interests of weaker 

sections especially SC/STs and protecting them against social injustice and all forms of 

exploitation. Article 29 (2) provides that no citizen is to be denied admission in 

educational institutions maintained or aided by the state on grounds only of religion, 

race, caste, language. 

Atrocities under SC/ST Act Sec. 3 

 Forces a member to eat/drink an inedible substance 

 Forcibly making member naked and parade him or with painted face, 

derogatory to human dignity 

 Wrongfully occupies/cultivates land of member or get land allotted to him 

transferred 

 Wrongfully dispossesses a member from his land or premises or water 

 Compels or entices a member to do beggar or bonded labour 

Village Governance  

The Constitutional amendment (73rd) Act represents a historical period in this regard. 

This amendment envisages a model of governance which has the following features:  

1. Formation of Gram Sabhas (Village councils)  

2. Uniform 3-tier system at village, block and district levels  

3. Direct elections––all seats at all levels  

4. Indirect election of the chairpersons at intermediate and Apex levels––

mode of election of chairman for the lowest level left to the state  

The Eleventh Schedule (Article 243-G)  

Addition of the Eleventh Schedule: After the Tenth Schedule to the constitution, the 

following schedule shall be added (i.e. Eleventh Schedule)  



1. Agriculture including agriculture extension  

2. Land improvement, improvement of land reforms, land consolidation, soil 

conservation  

3. Minor irrigation, water management watershed development  

4. Animal husbandry, dairying, poultry  

5. Fisheries 6. Social forestry, farm forestry  

7. Minor forest produce 8. Small-scale industries  

9. Khadi & village industries 10. Rural housing  

11. Drinking water 12. Fuel and fodder  

13. Road, culverts, bridges, water ways  

14. Rural-electrification, including electricity distribution  

15. Non-conventional energy sources  

16. Poverty alleviation programmes  

17. Education, including primary and secondary schools 

18. Technical training, vocational education  

19. Adult and non-formal education  

20. Libraries 21. Cultural activities  

22. Markets and fairs  

23. Health & sanitation, including hospitals, PHCs 

24. Family welfare 25. Women and child development 

26. Social welfare, including welfare of handicapped 

27. Welfare of weaker sections, including SC/STs  

28. Public distribution system  

29. Maintenance of community assets  

Gender sensitization 

It refers to the modification of behaviour by raising awareness of gender equality 

concerns. 

Gender sensitization theories claim that modification of the behaviour of teachers and 

parents (etc.) towards children can have a causal effect on gender equality. Gender 

sensitizing “is about changing behaviour and instilling empathy into the views that we 

hold about our own and the other gender.” 



It helps people in “examining their personal attitudes and beliefs and questioning the 

‘realities’ they thought they know.” 

In ancient India, women enjoyed a very high position but gradually their position 

degenerated into merely objects of pleasure meant to serve certain purpose. They lost 

their individual identity and even their basic human right.  

Empowerment is a multi-faceted, multi-dimensional and multi-layered concept. 

Women’s empowerment is a process in which women gain greater share of control over 

resources material, human and intellectual like knowledge, information, ideas and 

financial resources like money - and access to money and control over decision-making 

in the home, community, society end nation, and to gain ‘power’. 

Dr. B.R. Ambedkar - The Champion of Women’s Rights 

Dr. Ambedkar championed the cause of women as well as the miserable plight of 

Schedule Castes and Scheduled Tribes throughout his career. He discussed a number of 

problems of Indian women and sought for their solutions in Bombay Legislative 

Council, in the Viceroy’s Assembly as the chairman of the Drafting Committee and also 

in the Parliament as the first Law Minister of Independent India. 

Dr. Ambedkar was sworn in as a nominated members of the Bombay Legislative 

Council on 18th Feb., 1927. He advised Indians to participate in the world war on behalf 

of the British Government. His arguments on the Maternity Benefit Bill and on Birth 

Critical were quite relevant to recognize the dignity of women. He vehemently 

supported the Maternity Bill. 

Constitutional Provisions 

The Constitution of India contains various provisions, which provide for equal rights 

and opportunities for both men and women. The salient features are:- 

• Article 14 guarantees that the State shall not deny equality before the law and 

equal protection of the laws; 

• Article 15 prohibits discrimination against any citizen on the ground of sex; 

• Article 15 (3) empowers the State to make positive discrimination in favour of 

women and children; 

• Article 16 provides for Equality of Opportunity in matters of public 

employment; 

• Article 23 prohibits trafficking in human beings and forced labour. 



Unit – 5:  Capacity building methods overview, National Rural Livelihood Mission 
(NRLM), • Jan Dhan Yojana (JDY). Tribal welfare programs.  Skill India Program: 
Introduction, Objectives, Features and Advantages. 
 

Capacity building methods 
 

Method Description of 
the method 

Applications of 
the method 

Related Factors   Resource 
implications  

 

Intensive 
training 
course 

 A structured 
event held in 
the 
workplace or 
in another 
venue. Often 
following a 
Training 
Needs 
Assessment, 
it will be 
designed 
around a 
number of 
learning 
objectives. 
Each session 
will have 
predefined 
objectives 
and content 
materials, 
Highly 
participative 
action-
learning 
approach.  

 

 
Enhancing 
individual 
competency  
Core content is 
covered. 
All the learners 
are exposed to 
learning 
materials.  

 
Psycho somatic 
deficiencies 
 
Proper learning 
materials  
 
Needful 
facilities   

       cost 
(preparation 
and event 
costs such as 
venue; food 
etc) 
Access to 
good training  
venue 
Requires 
quality 
control of 
trainer 
 
 

Modular 
training 
course 

Based on 
action-
reflection cycle, 
this is a series 
of structured 
events held 
over a pre-
defined period 
of time. 
Participants 
often are asked 
to do an 

Enhancing 
capacity at an 
individual level 
(competencies)  
Conveying 
knowledge in a 
structured way  
Ensuring that 
‘core’ content is 
covered  
Ensuring that 
members of one 

Support by the 
facilitator/trainer 
in between 
modules (visiting 
workplace if at 
all possible 

period of time 
needed to 
dedicate to 
the course  
High overall 
cost  
Access to 
good training 
venue  
Requires 
quality 
control of 



exercise on the 
topic of each 
module 
between each 
time. Practice 
in their 
workplace. 

team/organisation 
are exposed  

 

trainer/s  
 

Management 
or OD 

consultancy  

consultant 
working to a 
specific Terms 
of Reference 
related to the 
internal 
functioning of 
the 
organisation,  

Facilitating 
‘deeper’ 
organisational 
change 
Addressing 
leadership issues 
Team building 

Most effective 
when located 
within holistic 
context or 
framework  
Requires 
careful 
matching of 
consultant to 
client  

 

 
Availability of 
individuals 
with 
consultancy 
skills  
 

Technical 
expertise  

 

The focus is on 
the technical or 
professional 
content, or the 
technical 
systems 
required for the 
work to be 
effectively 
implemented 
and managed. 
on-the-job 
accompaniment 
during a special 
visit to the 
organisation.  

Particularly useful 
for developing 
new systems at 
organisational 
level 
Ensuring quality 
standards 
used at the level of 
enhancing 
individual 
knowledge and 
skills 
Appropriate for 
role of ‘reflective 
observer’ at low 
intervention stage 

 
specific terms of 
reference  
Advisor needs 
strong adaptive 
skills and 
sensitivity to the 
context for the 
application of the 
technical content  

 

 
Investment in 
preparation 
time  
Advisor may 
need access to 
infrastructure, 
people etc.  

 

     

 

 

National Rural Livelihood Mission (NRLM) 

To address the challenge of rural poverty, the Ministry of Rural Development conceived 

a mission mode scheme titled as National Rural Livelihood Mission (NRLM) in the year 

2010. NRLM was renamed as DAY-NRLM (Deendayal Antyodaya Yojana – National 

Rural Livelihood Mission) with effect from March 29, 2016. It is a centrally sponsored 

scheme and the Central and State Governments jointly fund the projects. 



The Department of Rural Development in the Ministry of Rural Development, 

Government of India (GoI) has the overall responsibility of policy formulation, 

monitoring and evaluation of the programme and for release of funds. 

The objective of the Mission is to promote sustainable livelihoods for the poor such that 

they come out of poverty. The institutions of the poor are intended to facilitate  

(i) Access to formal credit;  

(ii)  Support for diversification and strengthening of livelihoods; and  

(iii) Access to entitlements and public services. 

PRADHAN MANTRI JAN DHAN YOJANA (PMJDY) 

Special Benefits under PMJDY Scheme 

a) Interest on deposit. 

b) Accidental insurance cover of Rs. 1.00 Lakh 

c) No minimum balance required. 

d) The scheme provides life cover of Rs. 30,000/- payable on death of the beneficiary, 

subject to fulfillment of the eligibility condition up to a certain period. 

e) Easy Transfer of money across India 

f) Beneficiaries of Government Schemes would get Direct Benefit Transfer in these 

accounts. 

g) After satisfactory operation of the account for 6 months, an overdraft facility is 

permitted  

h) Access to Pension, insurance products. 

i) The Claim under Personal Accidental Insurance under PMJDY is payable if the 

Rupay Card holder have performed minimum one successful financial or 

nonfinancial customer induced transaction at any Bank Branch, Bank Mitra, ATM, 

POS, E-COM etc. Channel both Intra and Inter-bank i.e. on-us (Bank 

Customer/rupay card holder transacting at same Bank channels) and off-us (Bank 

Customer/Rupay card holder transacting at other Bank Channels) within 90 days 

prior to date of accident including accident date will be included as eligible 

transactions under the Rupay Insurance Program 2016-2017. The beneficiaries would 

get RuPay Debit card having inbuilt accident insurance covers of Rs.1 lakh in PMJDY 

and Rs.2.00 Lakh for new PMJDY. j) Overdraft facility up to Rs.5000/- was available 



in only one account per household, preferably lady of the household. The Limit has 

now been enhanced to Rs.10, 000/- under new PMJDY. 

Skill India - Government of India Initiatives 

Govt. of India Minister announced the Skill India campaign on 15 July 2015 with an 

aim to train over 40 crore (400 million) people in India in different skills by 2022 for 

which GoI has launched a bunch of skill development initiatives aimed at skilling 

unemployed youth to make India the skill Capital of the world. Some of the 

initiatives in this regard are:  

 Ministry for Skill Development & Entrepreneurship (MSDE) has been formed 

for the first time to focus on enhancing employability of the youth through 

skill development.  

 The National Skill Development Corporation India (NSDC) was setup as a 

Public Private Partnership Company with the primary mandate of catalysing 

the skills landscape in India.  

 Pradhan Mantri Kaushal Vikas Yojana (PMKVY) aims to enable a large 

number of Indian youth to take up industry-relevant skill training that will 

help them in securing a better livelihood. The National Skill Development 

Mission has been developed to create convergence across sectors and States in 

terms of skill training activities.  

 Pradhan Mantri Kaushal Vikas Kendras: Skill India Mission envisages setting 

up of 432 Pradhan Mantri Kaushal Kendra(s) (PMKKs) in 415 districts across 

the country targeting to train a minimum of one lakh candidates annually.  

 Deen Dayal Upadhyaya Grameen Kaushalya Yojana (DDU-GKY) of the 

Ministry of Rural Development, Government of India aims to train rural 

youth who are poor and provide them with jobs having regular monthly 

wages or above the minimum wages. It is one of the cluster of initiatives that 

seeks to promote rural livelihoods. It is a part of the National Rural 

Livelihood Mission (NRLM) - the Mission for poverty reduction called 

Aajeevika.  

 The first Indian Institute of Skills is being established at Kanpur by the Union 

Ministry of Skill Development and Entrepreneurship in partnership with 

Institute of Technical Education, Singapore. Inspired by the Singapore model 



of training, the Indian Institute of Skills plans to adopt various best practices 

across the country.  

 National Apprentice Promotion Schemes and Drivers’ Training Institutes 

helps in apprenticeship training as it is an important tool for addressing skill 

mismatches.  

 UDAAN is a Special Industry Initiative for Jammu & Kashmir in the nature of 

partnership between the corporates of India and Ministry of Home Affairs 

and implemented by National Skill Development Corporation (NSDC). The 

Scheme aims to cover 40,000 youth of J&K over a period of five years  

 Sector Skill Councils have been set up as autonomous industry-led bodies by 

NSDC. They create Occupational Standards and Qualification bodies, develop 

competency framework, conduct Train the Trainer Programs, conduct skill 

gap studies and Assess and Certify trainees on the curriculum aligned to 

National Occupational Standards developed by them. NSDC has 38 Sector 

Skill Councils (SSC) approved in services, manufacturing, agriculture & allied 

services, and informal sectors.  

 To meet the aspirations of ITI qualified candidates for attaining higher 

academic qualification Directorate General of Training (DGT), MSDE and 

National Institute of Open Schooling (NIOS) have signed an agreement and 

launched Dual System of Training and Space based Distance Learning 

Programme (SDLP) for MSDE. Through these programmes, a large number of 

students located at various ITIs including remote locations across the country 

can access the lectures of resource persons, thus creating a virtual classroom.  

 SANKALP (Skills Acquisition and Knowledge Awareness for Livelihood 

Promotion launched by MSDE): The main objectives of the project include 

strengthening institutional mechanisms at both national and state levels, 

building a pool of quality trainers and assessors, creating convergence among 

all skill training activities at the state level, establishing robust monitoring 

and evaluation system for skill training programs.  

 SANKALP (Skills Acquisition and Knowledge Awareness for Livelihood 

Promotion launched by MSDE): The main objectives of the project include 



strengthening institutional mechanisms at both national and state levels, 

building a pool of quality trainers and assessors, creating convergence among 

all skill training activities at the state level, establishing robust monitoring 

and evaluation system for skill training programs. 

 NABSKILL: To give further impetus for rural entrepreneurship, on 29th 

November 2017, NABARD has launched a digital interface initiative - 

NABSKILL (www.nabskillnabard.org) to capture the details of all 

stakeholders (Training Seeker, Training Provider, Placement Agencies and 

NABARD) involved in skill development initiatives of NABARD. 
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